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Vision 20:20

• Whakapiki Ake (WAP)– Māori 
recruitment

• CertHSc – bridging/foundation

• MAPAS – retention/completion

“10% health

professionals

to be Māori and

Pacific by

year 2020”
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Discussion

• Chesters et al. found that only 18% (26/144) of secondary 
school advisors or guidance counsellors were able to 
demonstrate the knowledge required to effectively advise 
or support indigenous students into health careers.

• Hollow et al. “when counsellors or teachers “track” 
minority[or indigenous] students into less rigorous 
academic courses – intentionally or not – they limit 
student‟s academic achievement and inhibit their career 
aspirations”(p. 4).



Discussion

• Visits to tertiary institutions that expose 
indigenous students to campus environments are 
recommended. 

– introduce students to indigenous role models they may 
not have had access to previously 

– foster trust between tertiary providers and 
families/communities

– enhance student confidence and motivation to apply for 
health programmes.



Discussion

• Madjar et al. discuss the large size of first year 
degree lectures as contributing to student’s 
feelings of isolation, with indigenous students 
often feeling „culturally alienated‟ within the 
tertiary environment.  

– Indigenous specific orientations



Discussion

• Bridging/foundation programmes

– duration (from 4-6 weeks to an academic year), 
content focus (individualised versus generic) and 
cohort size (6 to >100)

– often designed for their local contexts. 

– utilise indigenous curriculum content 

– specifically support acquisition of tertiary  study 
skills 

– access to indigenous role models (motivation). 



Discussion

• Tertiary institutions should 

– Demonstrate a tangible commitment to equity initiatives 
(well defined, accessible and targeted admission policies 
or quotas).

– Provide support to navigate the often complex university 
application processes 

– Promote the institution as valuing cultural diversity

– Support multiple forms of transitioning.



Discussion

• Academic and Pastoral interventions 

– additional tutorials, study support and formation of 
study groups

– referral to counselling as required, provision of ongoing
career advice. 

• “Culturally safe” spaces for indigenous students

– encourages peer support, provides a safe haven from 
any racism (from non-indigenous peers or institution), 
operate within culturally appropriate contexts.



Discussion

• But not just about “resilience”

– Curriculum reform (include indigenous and cultural 
safety content)

– Professional development for staff

– Develop indigenous academic and general staff 
positions

– Promote indigenous academics to positions of 
leadership



Discussion

• Active inclusion of indigenous communities 
throughout pipeline

• Include spiritual and cultural practices

• Equity mission statement

• Understand “mentoring”, “role models” better

• Data tracking essential

• Evaluation required




